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Urbana City Schools 
FORMATIVE ASSESSMENT STRATEGIES 

 
 
 

STRATEGY DESCRIPTION 
“Ask the Teacher” forms Have these forms available to students, and make sure there 

is a box in the classroom in which students can deposit 
completed forms. 

“What did you learn?” Closure Questions 
3-Minute Buzz 1. Something that affirms your thinking 

2. Something that was new to you 
3. Something that you’re unsure about 

3-Minute Pause This gives students an opportunity to stop and think about 
what has just been introduced.  They can create connections 
and/or seek clarification if necessary.   

- I changed my attitude about… 
- I became more aware of… 
- I was surprised about… 
- I felt… 
- I related to… 
- I empathized with… 

3-2-1 Students consider what they have learned by responding to 
the following prompt at the end of the lesson: 
 
3 things you learned today 
2 things you want to know more about 
1 question you have 
                   OR 
3 things you learned today 
2 things you already knew 
1 thing you still don’t fully understand 

A-B-C Summaries Each student in the class is assigned a different letter of the 
alphabet, and they must select a word starting with that 
letter that is related to the topic being studied. 

Analogy Prompt Periodically, present students with an analogy prompt :  A 
designated concept, principle, or process is like 
_______________because 
________________________________. 

Anticipation Guides Statements on a specific topic/concept are shared, and 
students are asked to agree or disagree with these 
statements, both prior to and after learning. 

Application cards After introducing an important theory, principle, or 
procedure, the teacher asks students to write down at least 
one real world application for what they have just learned. 

Brainstorming activities 
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Capacity Matrix The capacity matrix is a charting technique used to break 

down topic areas into steps for achieving a specific result.  It 
identifies tasks, knowledge levels, and understanding of the 
topic. 

Characteristic Features Students summarize in matrix form those traits that help 
define a topic and differentiate it from others.  This is useful 
for determining whether students separate items or ideas 
that are easily confused. 

Checklist 
Choral Reading Students mark the text to identify a particular concept and 

chime in, reading the marked text aloud in unison with the 
original reader. 

Choral Response In response to a cue, all students respond verbally at the 
same time. The response can be either to answer a question 
or to repeat something the teacher has said. 

Circle, Triangle, Square (Circle) Something that is still going around in your head – 
(Triangle)  Something pointed that stood out in your mind – 
(Square)  Something that “squared” or agreed with your 
thinking 

Class activities 
Class discussions 
Class notes 
Computer generated research/internet activities 
Concept map Provide small groups of students with a list of about 15 

related words that might fit well in an outline. 
Give them small sticky notes to write the words on. 
Ask them to create a concept map by moving the sticky 
notes around on a piece of paper until they have them in the 
right place. 
Model for them on the board how to draw connections 
between words, and emphasize that the connections should 
be labeled with words describing the nature of the relation 
(leads to, is an example of, sometimes goes with, can’t 
happen without, etc). 
Walk around while students are creating their concept maps.  
Ask questions about why they are placing words where they 
are. Keep in mind that the purpose of this exercise, at this 
point, is to find out what they are thinking, not for them to 
get the right answer. So, don’t prompt them with correct 
answers. 
Collect the papers, and analyze them to find out what 
students know, don’t know, and what their misconceptions 
are. Do not write on the concept maps, though you may 
want to photocopy one or two for your portfolio.  
Create your own concept map -- perhaps on overhead 
transparency. 
The next day, hand back the concept maps and show your 
concept map to the class. Emphasize that there is more than 
one way to organize a group of related terms. Ask groups of 
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students to compare theirs to yours, and explain how theirs 
are different and whether (and in what ways) they think they 
should change theirs. 
 
Any of several graphic organizers which allow learners to 
perceive relationships between concepts through 
diagramming key words representing those concepts… 
http://www.graphic.org/concept.html  

Cooperative Learning Activities 
Create a Human Timeline Assign each student one event from the period that you are 

highlighting. Each event should be described along with the 
date it occurred. Whether students work individually or in 
pairs, here is an example of instructions you can provide: 
1.     Read over your timeline event once or twice. 
2.     Rewrite the timeline item in your own words. If you 
are having trouble writing the statement in your own words, 
ask for help. 
 
Invite students to line up in the order of their events. Then, 
students present their events. After an event is presented, 
students can suggest possible causes of the event and can 
pose questions about what happened and why.  These 
questions can be posted on the board for students to answer 
later.  

Cross the Line Tape a straight line down the center of the classroom floor.  
As a review, the teacher questions the students on 
information they have covered in class. Students decide 
which side of the line to go to, based upon their answer to 
the question (e.g.,  “Gangs are not a huge problem in Ohio, 
true or false?” Students believing this to be true go to the 
true side, and students believing this to be false go to the 
false side. The teacher then calls on one from each side to 
state their positions. 

Daily warm-up review questions 
Debate 
Debriefing A form of reflection immediately following an activity. 
Decisions, Decisions This is much like “Cross the Line.”  After being given a 

prompt, class members go to the side that corresponds to 
their opinions on the topic, they share out their reasoning, 
and they may then change sides after discussion. 

Deck of cards The teacher passes out all 52 cards in the deck (some 
students will receive more than one card).  The teacher then 
picks a card from another deck and asks questions. Whoever 
has the matching card must answer the question. 

Descriptive Feedback Feedback that includes suggestions for improving the quality 
of the work – does not involve a grade or a percentage.   
 
This can be either Teacher  Student or 
Student  Student 

Diagrams/drawings/cartoons 
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Directed Paraphrasing Students summarize, in well-chosen (their own) words, a 
key idea presented during the class period or the one 
previous.  

Double-Entry Journal/Split-Page Notes The Double-Entry Journal allows students to record their 
responses to text as they read. On the left-hand page or 
column, the student copies or summarizes text which is 
intriguing, puzzling, or moving, or which connects to a 
previous entry or situation. On the right-hand page or 
column, the student reacts to the quotation or summary. 
This entry may include a comment, a question, a connection 
made, or an analysis. Entries are made whenever a natural 
pause in the reading occurs, so that the flow is not 
interrupted constantly. 

Essay 
Exit cards Exit cards are written student responses to questions posed 

at the end of a class or learning activity or at the end of a 
day. 

Exit tickets Give students “tickets”- small pieces of paper designed to 
look like tickets, but with space for writing 
Ask students two questions:  one that requires a factual 
answer about the big idea of today’s lesson, but in their own 
words. A second question should require more explanation 
of a concept.  
Give students five minutes at the end of class to write their 
own answers. Their names do not go on these exit tickets. 
They must give you an Exit Ticket to leave class for the day. 
Analyze the tickets to learn how many students got the big 
idea and how they understand it or misunderstand it. 
Photocopy four to six of them on a single sheet of paper for 
your portfolio. Select ones from which you learned 
something about your students that you didn’t know before 
reading the exit tickets. 

Extended Wait Time The teacher waits over five seconds before allowing a 
student response; this allows the teacher time to identify 
slower processors. 

Fist of Five  Show the number of fingers on a scale, with 1 being lowest 
and 5 the highest. Ask, “How well do you feel you know this 
information?” 
5. I know it so well I could explain it to anyone. 
4. I can do it alone. 
3. I need some help 
2. I could use more practice 
1. I am only beginning 

Four Corners To check for students’ understanding of a topic, 
use the four corners of the room as designated response 
areas. For example, give the students choices to make 
regarding your topic. From “I strongly agree” to “I strongly 
disagree” and “In between.”  Or, sequence a math problem:  
“Which step comes first?”  Students go to the corners that 
represent their opinions and discuss. They choose a speaker 
to tell why they feel their corner is correct. 
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Fuel Gauge Students rate their level of understanding on a fuel gauge 
template and share with the teacher. 

Gallery Walk Students, in groups, work together to come up with a list of 
ideas, answers, explanations, etc. on a topic assigned by the 
teacher. Students write their ideas on a piece of poster 
paper. These posters are then posted around the class, and 
the students all circulate and view one another’s posters. For 
example:  Students read “Goldilocks and the Three Bears,” 
and they then brainstorm questions using Costa’s levels of 
questioning. The groups must come up with one Level I 
question, one Level II question, and one Level III question. 
As a class, then evaluate:  Are the questions the level they 
claim to be? Are they good? Why? Why not? This gives 
students the chance to apply their knowledge while also 
providing students an opportunity to demonstrate their 
understanding of the concepts learned. 

Give One-Get One Students write down all the information they know about a 
particular topic. Then they will flip the paper over and walk 
around the room sharing ideas and receiving new ones from 
their classmates. 

Graffiti Facts • Write all the things the class knows about the topic of 
study on white board, large Post-It, Smart Board, or 
allow students to write down 
 their own responses in a notebook.  

• What We Knew, What We Learned, What We Want to 
Learn Next  

• Suggestion: Allow students to brainstorm the question 
independently at first. 

Graphic Organizers 
Group Work 
Handprint Have students draw or trace their handprints.  In each finger 

they should write one thing learned during class. 
Hand Signals Hand signals are used to rate or indicate students’ 

understanding or content.  Students can show anywhere 
from five fingers to signal maximum understanding to one 
finger to signal minimal understanding. 
 
Thumbs up -- I understand and can explain. 
Thumbs sideways -- I am not completely sure. 
Thumbs down -- I do not yet understand. 

Homework Quiz 
Homework/Notebooks 
Homework/Practice 
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Idea Spinner The teacher creates a spinner divided into four quadrants and 

labeled “Predict, Explain, Summarize, Evaluate.” After new 
material is presented, the teacher spins the spinner and asks 
students to answer a question based on the location of the 
spinner. For example, if the spinner lands in the 
“Summarize” quadrant, the teacher might say, “List the key 
concepts just presented.” 

In-class Work 
In-class Writing 
Index Card Summaries/Questions Periodically, the teacher distributes index cards and asks 

students to write on both sides, with these instructions: 
(Side 1) Based on our study of (unit topic), list a big idea that 
you understand and word it as a summary statement. (Side 
2) Identify something about (unit topic) that you do not yet 
fully understand, and word it as a statement or a question. 

Individual or Group Presentation 
Inside-Outside Circle Inside and outside circles of students face each other. Within 

each pair of facing students, students quiz each other with 
questions they have written. Outside circle moves to create 
new pairs. Repeat.  The teacher serves as observer. 

Interlocking Paper Plates Two color plates used for students to provide feedback to 
teacher by sliding the two color sections to show level of 
understanding. 

Internet Search Guide 
In the Zone As you introduce new content, students keep bulleted lists 

under the following categories: 
TOO EASY         JUST RIGHT          TOO HARD 
                 “The Achievement Zone” 
 
Too easy… 
     I get it right away 
     I already know how 
     This is a cinch… 
     I’m sure to get an A 
     I’m coasting 
     I feel relaxed 
     I’m bored 
     No big effort needed 
 
Just right… 
     I know some things 
     I have to think 
     I have to work 
     I have to persist 
     I hot some walls 
     I’m on my toes 
     I have to re-group 
     I feel challenged 
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Too hard… 
     I don’t know where to start 
     I can’t figure it out 
     I’m spinning 
     I’m missing key skills 
     I feel frustrated 
     I feel angry 
     This makes no sense 
     My effort doesn’t pay off 

Jigsaw Check - Teacher assigns students to groups of 5-6 
- Teacher gives each student a questions card, posing a 

key understanding question 
- Students read their questions to the group 
- Scorecard Keeper records the number of students 

for each question who are: 
                    Really sure 

               Pretty sure 
               Foggy 
               Clueless 
- Students scramble to groups with the  

same question they have and prepare solid answer 
      -    Go back to original groups, share answers 

-    Re-read questions 
-    Re-do scoreboard 
-    Report before and after scoreboards 

Journal Prompts for Ongoing Assessment A. Write a step-by-step set of directions, including diagrams 
and computations, to show someone who has been absent 
how to do the kind of problem we’ve worked with this 
week. 
 
B. Write a set of directions for someone who is going to 
solve a problem in his or her life by using the kind of math 
problem we’ve studied this week. Explain this person’s 
problem first. Be sure the directions address the problem, 
not just the computations. 

Journal Reflections Students write their reflections on the day’s lesson, such as: 
what they learned, what caused them difficulty, strategies 
they found helpful, or other lesson- related topics defined by 
the teacher. 

Journal Response Students record in a journal their understanding of the topic, 
concept, or lesson taught. The teacher reviews the entry to 
see if the student has gained an understanding of the topic, 
lesson, or concept and often responds in writing to those 
who do not. 

Lab Activity 
Library Log for a Paper 
Listening Activities 
Magazine Reflections 
Making and Supporting Predictions 
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Memory Matrix Students fill in cells of a two-dimensional diagram for which 

the instructor has provided labels. 
Meta-cognitive Thinking Activities Teachers should model meta-cognitive thinking strategies as 

often as possible. 
Planning 

• I’m going to read a book about a nonfiction topic, 
and I really don’t know much about it. I think I 
should read slowly. If I still don’t understand, I may 
need to reread or skim the text. 

• I wonder why 
• I already know something about this topic. It is 
• I know the word __________, but I don’t know 

what ________ and ____________ mean. 
• I’ve seen this before when I went to 
• I see lots of graphics and charts. I’ll need to use 

those to help me understand what I’m reading. 
• Are there any clue words and phrases that might 

help figure out what text structure I’m reading? 
• Before I continue reading, I need to stop and think 

about what I just read and make sure I understand it. 
If I don’t, I need to stop and plan. 

Monitoring 
• The author gives me a picture in my mind when he 

describes 
• What might happen next? Why do I think that? 
• What was this page about? 
• Maybe I should reread this part again and look for 

specific information. 
• How does the graphic on this page help me 

understand the text? 
• Since I don’t understand this word, I may need to 
• This wasn’t what I expected. I expected _______ 

because ___________. 
• What can I write or draw that might help me 

remember and understand what I just read? 
Evaluating  

• How well did I read and understand? 
• What strategies worked well for me? 
• What strategies did not work for me? 
• What should I do next time? 
• Do I need some help for next time? 
• How will I remember what I read? 

 
Minute Paper Students identify the most significant (useful, meaningful, 

disturbing, etc.) things they learned during a particular 
session. 
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Misconception Check Present students with common or predictable 

misconceptions about a designated concept, principle, or 
process. Ask them whether they agree or disagree and 
explain why. The misconception check can also be presented 
in the form of a multiple choice or true-false quiz. 

Muddiest Point Students write one or two ideas that were least clear to them 
from the current or preceding class period. 

Notebook Checks/Group Discussions 
Notebook Quizzes 
Notes/Reading Guides 
Numbered Heads Together Each student is assigned a number. Members of a group 

work together to agree on an answer. The teacher randomly 
selects one number. The student with that number answers 
for the group. 

Numbered Tables The students are put at tables of 3 or 4. Each student is given 
a number from 1-4. The students are then given a discussion 
topic to discuss in their groups. The teacher then calls a 
number, for instance “2”. All students with the number 2 
assigned to them stand up and discuss what their group 
talked about (or give the answer their group came up with). 
Basically, all students have the opportunity to be the expert. 

Observation Walk around the classroom and observe students as they 
work to check for learning. Strategies include:  

- Anecdotal records 
- Conferences 

       -    Checklists 
One-minute essay A one-minute essay question (or a one-minute question) is a 

focused open-response question with a specific goal that can, 
in fact, be answered within a minute or two.  Good 
questions:  
What is the most important thing we discussed today? What 
was the most confusing idea presented today? 

One-Sentence Summary Students summarize knowledge of a topic by constructing a 
single sentence that answers the questions: “Who does what 
to whom, when, where, how, and why?”  Sort of like a brief 
game of Clue. 

One-Word Summary Select (or invent) one word which best summarizes a 
particular topic and explain why that word is best. 

Oral Assessments 
Oral Questioning • How is ____________similar to/different from 

________________? 
• What are the characteristics/parts of… 
• In what other ways might we show or illustrate… 
• What is the big idea, key concept, or moral in... 
• How does _________________relate to… 
• What ideas/details can you add to… 
• Give an example of… 
• What is wrong with… 
• What might you infer from… 
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• What conclusions might be drawn from… 
• What questions are we trying to answer? What 

problem are we trying to solve? 
• What are you assuming about… 
• What might happen if… 
• What criteria would you use to judge/evaluate… 
• What evidence supports… 
• How might we prove/confirm… 
• How might this be viewed from the perspective 

of… 
• What alternatives should be considered… 
• What approach/strategy could you use to… 

Pair Share Students respond to a questions by sharing answers or ideas 
briefly with a nearby partner 

Pass the Ball Review Have a Nerf ball in the classroom.  As a student answers a 
question correctly, he or she chooses the next student to 
answer a question and throws the ball to him or her.  If the 
student answers the question incorrectly, he or she hands the 
ball back to the teacher. 

Peer Assessment Classmates evaluate the work of their peers as compared to a 
set criteria list, rubric, checklist, etc. 

Pencil-Paper Assessment Students respond individually to a short, pencil-paper 
formative assessment of skills and knowledge taught in the 
collaborative lesson. Teachers may elect to have students 
self-correct. The teacher collects assessment results to 
monitor individual student progress and to inform future 
instruction. 

Performances of Understanding - Debate 
• Perform a TV show 
• Perform a TV commercial/infomercial 
• Improvisational role-play 
• Simulation and reflection 
• Mock Trial and reflection 
• Create advertisements 
• Create a newspaper 
• Editorial cartoon analysis 
• Create an editorial or opinion piece 
• Write and perform a song (Karaoke?) 
• Write and perform a play 
• Poetry (dialogue poem) 
• Role-play journals/diaries 
• Stand up comedy routine 
• Critique an article, work of literature, work of 

art… 
• Present and support  a new way of doing 

something  
• Present and support your answer to a “what if “ 

scenario 
• Culture-Clash -- combine disparate cultural features 

and report on the predicted consequences 
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• Students create books 
• Letters or dialogue 
• Plan a museum exhibit/commemorative 

stamps/historical markers 
• Research paper 
• Interviews of historical people 
• Interviews with historical people outside of their 

historical context 
• Recommendation presentations for problem-based 

assessments 
• Decision presentations 
• Create symbolic representational flags, statues, 

money, etc. 
• Create a culture and its cultural universals 
• Create a time capsule/trunk and support elections 
• Compare/contrast 
• Interpretation/analysis of oral histories 
• Postcards from time/places with art and text 
• Argue why a cultural element fits or does not fit a 

specific culture 
• Text analysis 
• Children’s book analysis 
• Create and support a metaphor 
• Create and support a metaphorical story 
• Interpretation of images 
• Write from inference about characters in photos/ 

paintings 
• Create your own constitution 
• Write your own manifesto 
• Interpretive/inferential conclusions from statistics 

(e.g., CIA World Fact Book) 
• Invent and design something 
• Travel Journal 
• Simulate a press conference 
• Paideia seminar 
• Essays 
 

Pictionary 
Piece it Together To check for understanding before a quiz or test, the teacher 

creates questions and answers on separate flash cards. The 
students must match the questions and answers. When the 
teacher asks the questions, both partners (question and 
answer) stand up and present their information. 
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Portfolio Check Check the progress of a student’s portfolio. A portfolio is a 

purposeful collection of significant work, carefully selected, 
dated and presented to tell the story of a student’s 
achievement or growth in well-defined areas of 
performance, such as reading, writing, math, etc.  A 
portfolio usually includes personal reflections where the 
student explains why each piece was chosen and what it 
shows about his/her growing skills and abilities. 

Portfolio Entries 
Posted Learning Targets Specific learning targets stated in student-friendly language: 

posted and referred to often.  Students are asked to connect 
their learning to the learning targets for the day. 

Practice Essays 
Practice Tests 
Practice Work Pages 
Pre-Assessments • What the students already knows about what is 

being planned 
• What standards, objectives, concepts, and skills the 

individual students understand 
• What further instruction and opportunities for 

mastery are needed 
• What requires reteaching or enhancement 
• What areas of interest and feelings are in the 

different areas of study 
• How to set up flexible groups:  whole, individual, 

partner, or small group 
Problem-Solving Observation Give the class a complex problem to solve. Ask them to 

work in pairs. 
Good problems will have more than one part and will 
require students to explain their thinking to each other. It 
may be helpful to use problems that require students to 
show their thinking in more than one way. Examples of 
showing their thinking in more than one way might include 
graphing, diagramming, explaining how someone with a 
different perspective might answer the questions, and 
generating examples. 
Join one of the groups while they work. Have in mind that 
you are observing, and focus in a way that you can write 
down later what you observed. You may find it helpful to jot 
down two or three words during this observation to prompt 
your recall later. 
Prompt students to explain their thinking to each other. Ask 
them to say aloud what they are thinking while they are 
solving the problem. Prompt them with questions such as 
“Why?” “How are you deciding to…” or “What were you 
thinking about when you did that? “ 
As soon as practical, jot down notes about what you 
observed-especially including notes about students’ problem 
solving process and what they understand about the process. 
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Procedure Brochure Students create brochures outlining proper procedures for 
academic content-related tasks/processes. 

Pyramid Based upon the $10,000 Pyramid game… One student faces 
the board and sees what the teacher has put there. The other 
student attempts to get his or her partner to come up with 
the correct answer. 

Pyramid Reflection One important thing to remember… 
Two things you want to know more about… 
Three things you already knew… 
Four things you learned… 

Quartet Quiz Teacher poses question 
Students write/prepare responses 
Students meet in quads and check answers  
Summarizer reports “We know… We wonder…” 
Teacher records on board 
Closure/clarification/next steps 

Question /Answer During Instruction 
Quick Write:  Ticket In the Door Given topic and short time frame, students write everything 

they know on the topic.  The teacher then measures learning 
status after the content has been introduced. 

Quick Write:  Ticket Out the Door Given topic and short time frame, students write everything 
they know on the topic.  The teacher collects their responses 
as a “ticket out the door” to check for students’ 
understanding of a concept taught. 

Quiz Quizzes assess students for factual information, concepts and 
discrete skill. There is usually a single best answer. Some 
quiz examples are:  
    -     Multiple choice 
    -     True/False 
    -     Short Answer 
    -     Paper and Pencil 
    -     Matching 
    -     Extended Response 

RAFT RAFT prompts provide a scaffold for students as they 
explore their writing based on various roles: 
Role, Audience, Format and Topic. RAFT Writing prompts 
were designed to help students take different perspectives in 
their writing and thinking. 

Rate Your Knowledge Ask students to use the following descriptions to rate their 
understanding of academic vocabulary: 

1. I’ve never heard of this term. 
2. I know something about the term, but I don’t know 

how to apply it to this content area. 
3. I understand the meaning of the term, and I can 

apply it to questions/problems on my own. 
*This is a great way to build content literacy. 

Reading Logs 
Reading Log Quizzes 
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Reflecting on Bright Ideas Write three things that were new to you. 

Write one thing that caught your attention. 
In the spaces, write four vocabulary words that you’re 
not sure about. 

Rehearsals 
Research Activities 
Response Cards Index cards, signs, whiteboards, magnetic boards, or other 

items are simultaneously held up by all students in class to 
indicate their response to a questions or problem presented 
by the teacher. 

Retelling Students consider and then summarize with a partner what 
they understand about the text. 

Review Games 
Revision/Peer Editing 
Role Playing 
Rough Drafts 
Round the Clock Learning Partners The students are each given a piece of paper with a clock on 

it. Each student will form four partnerships with students in 
the class. They will be 3:00, 6:00, 9:00 and 12:00. When 
the teacher says, “Meet with your 3:00 partner,” the two 
students will pair up and discuss the topic. 

RSQC2 In two minutes, students recall and list in rank order the 
most important ideas from the previous day’s class; in two 
more minutes, they summarize those points in a single 
sentence, then they write one major question they want 
answered and identify a thread or theme to connect his 
material to the course’s major goal. 

Scientific drawings 
Self-Assessment A process in which students collect information about their 

own learning, analyze what it reveals about their progress 
toward the intended learning goals, and plan the next steps 
in their learning. 

Sharing Student Work The teacher shares anonymous examples of exemplar work 
products and less proficient work, and the scoring rubrics 
are shared up front.  Students are asked to analyze what is 
good vs. poor. 

Simulations 
Small Projects 
Socratic Seminar Students ask questions of one another about an essential 

question, topic, or selected text. The questions initiate a 
conversation that continues with a series of responses and 
additional questions. 

Squaring Off Place a card in each corner of the room with one of the 
following words or phrases that are effective ways to group 
according to learner knowledge: 
RARELY EVER                DIRT ROAD 
SOMETIMES                    PAVED ROAD 
OFTEN                              HIGHWAY 
I HAVE IT!                     YELLOW BRICK ROAD 
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Tell the students to go to the corner of the room that 
matches their place in the learning journey. 
Participants go to the corner that most closely matches their 
own learning status, and they discuss what they know about 
the topic and why they chose to go there. 

Status Checks Thumbs up/down 
Colored cards 

Stop – Continue – Start “In light of today’s learning, I am going to… 
STOP ________________ 
CONTINUE _________________ and 
START _________________. 

Student Conference One-on-one conversation with students to check their level 
of understanding. 

Student Goal Setting Students evaluate their current level of learning on a specific 
subject/topic and then set goals for growth. 

Student Observations 
Student Self-Assessment Students evaluate their own work as compared to a set 

criteria list, rubric, checklist, etc. 
Student Survey Surveys of student confidence  or attitudes related to a topic 
Study Guides 
Summaries 
Summer Reading Essays 
Take and Pass Cooperative group activity used to share or collect 

information from each member of the group – Students 
write a response, then pass to the right, add their response 
to the next paper, and continue until they get their papers 
back.  The cooperative group then debriefs. 

Team Activities 
Test Reviews 
Text-Based Questions 
Think – Pair -- Share This strategy encourages students to think first and then 

discuss their opinions with a small group of people. In 
groups, students consider a question or issue. They begin by 
reflecting on their opinions and ideas on the topic and 
recording them on a template, pairing up with a student 
next to them to discuss their ideas and opinions. The next 
stage of the process requires the team to come together and 
share their ideas and create a group response. This should 
then be fed back to the class as a whole. 

Thumb it! Have students respond with the position of their thumbs to 
get an assessment of their current understanding of a topic 
being studied. 
“Where am I now in my understanding of…?” 
UP – I know a lot 
SIDEWAYS – I know some 
DOWN – I know very little 

Timed Pair Share Given a prompt, students pair up and share their 
perspectives for a designated amount of time, taking turns 
(A talks, B listens, then B talks, A listens). 

Timed Writings 
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Transfer and Apply Students write down concepts learned from the class in one 
column; in another column they provide an application of 
each concept. 

Turn to Your Partner Teacher gives direction to students. Students formulate 
individual responses, and then turn to a partner to share 
their answers. Teacher calls on several random pairs to share 
their answers with the class. 

Video Viewing Guides 
Visual Representation of Information 
Vocabulary Work 
Warm-up Activities 
Whip Around • Teachers poses question 

• Students list three items 
• All students stand 
• Teacher randomly calls on students to share.  If their 

topic is called, they sit. 
• Teacher takes notes and continues until all students 

are sitting. 
• Develop closure/clarification/summary 

White Board Quiz Make up inexpensive  ”white boards” for your students. 
How? Get a plastic page protector and place a piece of white 
card stock inside it. In addition, you will need tissues to wipe 
off the “boards” and Expo markers for the students to use. 
Do a quick check for understanding “quiz” at the end or 
beginning of class. Ask questions and have students quickly 
write the answer on their white boards. Works great for 
groups, too. Students feel that they are having fun rather 
than learning, and the teacher is gaining valuable insight. 

Windshield Check How many bugs do you have on your windshield? What is 
making it hard to see clearly? 

Yes/No Cards Using a 4 x 6 index card, the student writes YES on one side 
and NO on the other. When a question is asked, the students 
hold up YES or NO. 

1. Ask the students if they know the following 
vocabulary words and what they mean. 

2. Call out a word. If a student is holding a YES, he or 
she may be called on to give the correct answer. 

3. Remind them that if they don’t know the words it is 
OK because they will be learning them. 

4. You can do the same thing with conceptual ideas, 
etc. 

 



 17 

Works Cited 
 
Align, Assess, Achieve. Why Does Formative Assessment Matter? (September 2009): Professional development within district,  
 

Urbana, OH. 
 
Allen, Linda.  Looking at Assessment Through a Wide-Angle Lens.  (2008):  Session presented at differentiation conference, 

Columbus, OH. 

Burke, Kay. How to Assess Authentic Learning. 4th ed. Thousand Oaks, CA: Corwin, 2009. Print. 

Forsten, Char, Jim Grant, and Betty Hollas. Differentiated Instruction: Different Strategies for Different Learners. Peterborough, 

NH: Crystal Springs, 2002. Print. 

Lewin, Larry, and Betty Jean Shoemaker. Great Performances: Creating Classroom-based Assessment Tasks. Alexandria, VA: 

Association for Supervision and Curriculum Development, 1998. Print. 

Marzano, Robert J.  Transforming Classroom Grading. Alexandria, VA: Association for Supervision and Curriculum  

Development, 2000. Print. 

McTighe, Jay, and Ken O'Connor. "Assessment and Grading for Learning." Educational Leadership 63.3 (2005): 10-17. Print.  

McTighe, Jay, and Grant P. Wiggins. Understanding by Design. Alexandria, VA: Association for Supervision and Curriculum 

Development, 1998. Print. 

Popham, W. James. Classroom Assessment: What Teachers Need to Know. Boston: Allyn and Bacon, 1995. Print. 

Ronis, Diane L. Brain-compatible Assessments. 2nd ed. Thousand Oaks, CA: Corwin, 2007. Print. 

Wormeli, Rick. Fair Isn't Always Equal: Assessing & Grading in the Differentiated Classroom. Portland, Me.: Stenhouse, 2006. 

Print. 

Stiggins, Rick. Arter, Judith. Chappuis, Jan. Chappuis, Steve. Classroom Assessment for Student Learning- Doing It Right- Using It 

Well:Educational Testing Service, 2007. Print. 

Stiggins, Richard J. Classroom Assessment Training Program: Trainer's Instructional Package. Portland, OR.  Northwest Regional 

Educational Training Laboratory, 1990. Print.  

Winger, Tony. "Grading to Communicate." Educational Leadership 63.3 (2005): 61-65. Print. 

 


